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SPE-G 647

Assessment-Based Instruction 

Catalog descriptor

This course focuses on using formal and informal assessment information to plan and evaluate instruction for diverse learners in urban classrooms.  Primary emphasis is given to the interactive literacy elements of language, reading, writing and spelling.  Students will examine and assess the relationships between the learner, the learner’s history, home and school environment and school instructional practices.  Formal and informal assessments will be critiqued within the context of building an assessment/instruction cycle as a foundation for instructional practice.  Students will be expected to have access to K-12 student work, which will be the basis of course assignments and projects.

Prerequisites:  Admission to an appropriate Professional Licensure Program 

Relationship of this Course to the Conceptual Framework

The faculty and staff of the Graduate College of Education are committed to the goal of preparing thoughtful and responsive educators for the urban school systems of the twenty-first century.  We design our courses and field experiences to support the development of the following:

· Commitments to ethical behavior, life long learning, dedication and modeling and mentoring

· Understandings of content, pedagogy, assessment and technology

· Practices which embody caring, collaboration, reflection and social justice.

These qualities seem to us to best characterize the thoughtful and responsive educators we envision.  It is with these goals in mind that this course is offered to help you address the educational concepts, practices and concerns that are encountered in special education.  

Goals

This course is part of our Professional Licensure programs for both elementary and special education.  While the course goals remain the same for all, some of the emphasis in assignments will differ based on one’s licensure area.

1.  Each student will be able to analyze formal and informal educational reports to determine the point of each assessment and the implications of findings for educational practice. 

Comment: Too frequently, assessments are conducted without regard to their purpose or the instructional questions that need to be answered.  To be useful – to student, teacher and parent – each assessment tool must have a purpose.  Its results must impact instruction.  Through this course, I expect that you will become adept at discerning the purpose of each assessment tool used in an educational report and tracing its impact on the educational plan for the child.  You will become knowledgeable consumers of educational assessment within the context of the multicultural urban school.  Much of what you have learned in the required Applied Linguistics courses on Second Language Acquisition (APLING 625) and on The Bilingual Child with Special Needs (APLING 643) will inform your work. 

2.  Each student will be able to identify formal and informal assessment practices and tools relevant to evaluating student learning status and effective instructional practices, considering the range of learner language proficiency and background.

Comment: Reading with understanding is important, but I want you to become active in generating solid instructional questions and selecting appropriate assessment practices.  I expect that you will be able to move from a description of a student to the design and selection of evaluative tools (ranging from simple observation, to examination of student work, to targeted interviews, to formal testing) that answer the presenting instructional questions.  I also expect that the evaluations you design will reflect practices which competently address the diverse needs of children in today’s urban school.

3. Each student will be able to write educational reports in which assessment and instruction are used together to assess student knowledge and plan effective instructional strategies.

Comment:  The best designed evaluation is useless if conveyed in a jargon-filled style that has little relevance to the daily instructional life of the student and teachers.  By the end of the course, I expect that you will be able to write clear, succinct reports that link student performance to relevant assessment information to appropriate instructional practices, taking into consideration the child’s culture and language status.  This skill will help you whether your role is to deliver instruction directly or to consult with other professionals in this process. 

4.  Each student will read the assigned text material and be able to explain, evaluate and utilize the concepts, theories, principles and guidelines contained in the readings in a reflective and critical fashion.

Comment:   The readings will deepen your understanding of the critical link between assessment and instruction, particularly in literacy areas and particularly with a diverse urban population.  The readings should be considered within the context of today’s urban school.  Your application of the text material should reflect this context.

I anticipate the readings will provide a foundation for your professional practice   Reading the material carefully will broaden your understanding of the complexities of language acquisition.  You should read the material when assigned so you can participate in class discussions and case studies.  Reading the material (sometimes more than once if necessary) will help you do better on weekly Content Quizzes and receive a better grade in class participation.

5.   Each student will work collaboratively with group members and other classmates to complete class activities and quizzes throughout the semester.

Comment: Success in all of education depends on productive collaboration.  To emphasize this element of our work, many class activities will take place in groups.  

Using your data sheet information, I will assign each student to a group of 4 to 6 students.  These groups will meet together during class sessions to complete activities that benefit from diverse ideas and consideration of multiple viewpoints.

The roles of individual group members should shift through the semester.  Someone will need to be a recorder; someone a timekeeper; someone a spokesperson.  Each group member should be prepared to experience all these roles.

Required Texts and Other Reading Material

Lipson, M. Y. & Wixson, K. K. (2003).  Assessment and Instruction of Reading and Writing Difficulty: An Interactive Approach.  (3rd edition).  Boston: Allyn & Bacon.

Mariotti, A. S. & Homan, S. P. (2001).  Linking Reading Assessment to Instruction: An Application Worktext for Elementary Classroom Teachers.. (3rd Edition).  Mahwah, NJ: Lawrence Erlbaum Associates, Publishers.

Other reading material may be presented in the form of hand-outs or Internet addresses.  See the end of this syllabus for a list of recommended readings that can expand your knowledge.

Evaluation and Grading

   In order to evaluate your progress on the outcomes listed above, I will use a number of methods.  Class participation and group work details are described below.  Information for the other assignments, as well as a grading rubric for written assignments, will be found in an additional packet.  

Please note: Expectations for Class Participation and for Content Quizzes are the same, regardless of your licensure area.  

Class Participation




25%

Content Quizzes




25%

Case Study, Part I: Critique



25%

Case Study, Part II: Instructional Assessment
25%

Class Participation  

Related to All Objectives

25% of grade

   Educating children (not to mention communicating with them) is a very interactive process.  You will find yourself called upon to share ideas, study options, and deliberate courses of action.   This course provides you with opportunities to practice these skills.     

Grades in Class Participation will be based on a number of factors:

· attendance – and punctual arrival;

· involvement in, and constructive contribution to, class discussions of the readings and activities;

· constructive contributions to your group;

· enthusiasm and the positive impact of this enthusiasm on others in the group and class; and 

· overall usefulness/helpfulness to your group, the entire class, and the instructor.

Please note that quality is more important than quantity of participation.  A strong grade will certainly require more than a few contributions, however, the depth and perception of comments are more important than their frequency.  It is my personal goal that everyone will contribute meaningfully to class each week.   It is not possible to receive an A in Class Participation without being actively engaged in class discussions.  End-of-term evaluations by group members, as well as your own self-evaluation, will contribute to the Class Participation grade.

At the end of the semester, I will ask each of you to complete a signed, confidential description of the contributions of each group member.  You will also evaluate your own contribution.  These descriptions will become part of your class participation grade.

If, at any time during the course, group collaboration becomes difficult, please let me know.  One part of group work is resolving differences of opinion.  I will be happy to be of assistance if I am needed. 

Content Quizzes  

Related to Objective 4

25% of grade

Rather than one or two large mastery tests, this course will include short Content Quizzes based on the weekly assigned chapters in the text.  Each class will begin with a short quiz about an aspect of the reading material assigned for that day.  The Content Quizzes will be graded and returned the following week.

Because diverse assessment strategies are part of inclusionary education, the substance and format of these Content Quizzes will vary through the semester.  Some may be short answer; some may be multiple choice; some may be open-ended. You will be able to consult your written/typed notes during the Content Quizzes, but not the text.  A grading rubric for Content Quizzes will be distributed the second week of class.

Each Content Quiz period will begin with the toss of a coin.  If the coin lands with “heads” showing, the Content Quiz will be individual; if “tails” are showing, the Content Quiz will be a group effort, with one grade issued to all members of the group.  I retain the right to assert Professors’ Preference and “call” the format of a quiz for any particular week.  It is possible that more than one format will be experienced during any particular week.

Any student missing a particular class session or the Content Quiz section of a single class period will have the option to write a one to two page, single spaced analysis/reflection of the reading for that class.  This should include a summary of the readings as well as your thoughts and reactions to the content.  This analysis/reflection will be graded on a pass/fail basis and is due the next class after the absence.  If the analysis is graded as a “Pass,” you will receive a 3.0 (B) grade for the Content Quiz you missed.  If the analysis is graded as a “Fail,” you will receive a score of zero for the Content Quiz you missed.  If the Reflection Paper is not submitted the week following the absence, the Content Quiz grade will be a zero for the missed week.  Students are responsible for making their own choice about submitting the Reflection Paper on time – I will not be reminding you past the first two weeks of class.

Class Assignments

Details for class assignments, as well as a grading rubric will be distributed in class.  A brief description follows:

· Case Study, Part I: Critique of Student Evaluation and Instructional Program

· Related to Objectives 1, 2 and 4

For this assignment, participants will identify a student in their school and obtain the student’s educational evaluation reports, IEP, most recent report card and Progress Report, and work samples.  The purpose of the assignment is to analyze this information and critique the match between stated concerns, formal and informal assessment findings (including MCAS results and student work samples), TEAM recommendations and the accommodations, services and goals and objectives contained in the IEP.  Strengths and discrepancies will be identified.  Recommendations for improvement will be made, with reference to required readings and best practices.  While all participants will view the totality of the student, students in elementary education will be asked to stress implications for general educators and those in special education to focus on the practices of the special education team members.  An essential element of this critique will be information about the student’s background, dominant language and language learning status.  A key focus will be the determination of whether this child and his/her work was viewed fairly and in an unbiased fashion.  This critique will incorporate selected readings from the Bibliography and independent research, which relate to the cultural and language issues specific to the learner.

· Case Study, Part II: Implementation of Instructionally-Based Assessment 

· Related to Objectives 2, 3 and 4.

This second assignment may use the same student whose evaluation was critiqued in the first assignment, although it is possible that another may be substituted.  In this assignment, students will use their Case Study I recommendations to guide an appropriate assessment and design an instructional plan which clearly links the findings of formal and informal assessment with appropriate, research-based instructional techniques and methodologies.  As in Case Study, Part I, students in elementary education will be asked to stress implications for general educators and those in special education to focus on the practices of the special education team members.  Students in both licensure areas will be expected to address directly the cultural and linguistic aspects of this child’s learning and development. Building on the first part of the case study, this portion will incorporate additional selected readings from the Bibliography and independent research, which relate to the cultural and language issues specific to the learner.

Written Material Expectations

   As you communicate with parents and professionals, your work will be reviewed and studied.  As you work with children, you will be providing a model for their own production.  

Given this exalted status - and the availability of assistive technology - I hold the following high standards for all written work.  All written work should 

· be single spaced and prepared on a word processor; 

· have page numbers; and

· be subjected to a spellchecker and a grammar checker.  A paper containing errors in spelling, grammar or punctuation will receive a lower grade than one that has none.

Attendance

   Since we cover a great deal of material in an interactive fashion, attendance at each class for the entire period is essential.  Promptness is also important.  If you know you will miss or be late for a particular class period or a major part of a class period, please call me beforehand.  If this absence will affect your group, be sure to give them as much notice as possible.

To encourage and acknowledge attendance, I will give any student with perfect attendance one grade level increase in their total Content Quiz grade (for example, a student with a total Content Quiz grade of B would have that grade increased to a B+).  

Any student missing a particular class session or the Content Quiz section of a single class period will have the option to write a one to two page, single spaced analysis/reflection of the reading for that class.  This should include a summary of the readings as well as your thoughts and reactions to the content.  This analysis/reflection will be graded on a pass/fail basis and is due the next class after the absence.  If the analysis is graded as a “Pass,” you will receive a 3.0 (B) grade for the Content Quiz you missed.  If the analysis is graded as a “Fail,” you will receive a score of zero for the Content Quiz you missed.  If the Reflection Paper is not submitted the week following the absence, the Content Quiz grade will be a zero for the missed week.  Students are responsible for making their own choice about submitting the Reflection Paper on time – I will not be reminding you past the first two weeks of class.

A student missing three classes will be dropped one grade level in his/her final course grade (for example, from a B to a B-).  Any student missing more than three classes will fail the course.

Accommodations

   Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 offers guidelines for curriculum modifications and adaptations for students with documented disabilities.  If applicable, students may obtain adaptation recommendations from the Ross Center (287-7430).  The student must present and discuss these recommendations with each professor within a reasonable period, preferably by the end of the Drop/Add period.

Students are required to adhere to the Code of Student Conduct, including requirements for academic honesty, delineated in the University of Massachusetts Boston Graduate Studies Bulletin, Undergraduate Catalog and relevant program student handbook(s).

Students are advised to retain a copy of this syllabus in personal files for use when applying for certification, licensure, or transfer credit.

Processes and Learning Methods

   This class is highly interactive.  Each session will be structured around the readings for the topic identified in the weekly schedule which follows.  Class activities will extend the content of the readings rather than review or repeat them.  Sometimes you will participate in activities which will demonstrate communications challenges.  There will be frequent use of films, exemplifying  specific elements of language development.  I will draw upon your own backgrounds for examples in your professional or family life that can amplify the topic.  It is my personal goal that every class member will contribute meaningfully each week.  I will not be asking you to make oral presentations of your class assignments, but your observations and findings will be woven into class activities.

This syllabus will be a guide to our work.  In response to very unusual circumstances, this syllabus is subject to change.

	Wk.
	Topic, required readings and assignment information

	1
	Introductions; review of syllabus; overview of the course, beginning discussion of the interactive connection between assessment and instruction. 

	2
	Lipson & Wixon (L&W), Ch. 1: Perspectives on Rdg & Writing Ability

Ch. 16: Professional Roles & Responsibilities

Mariotti & Homan (M&H): Ch. 1: Assessment & Diagnosis Defined

Ch. 2: Self-Evaluation

	3
	L&W, Ch. 2: An Interactive View of Reading & Writing

L&W, Ch. 3: Reading & Writing Disability & the Assessment-Instruction Process

	4
	L&W, Ch. 4: Getting Started with Assessment

M&H, Ch. 5: Identifying Problem Readers

	5
	L&W, Ch. 5: Evaluating the Instructional Environment/Context

M&H, Ch. 3: Structured Observations & the Interview

	6
	L&W, Ch. 6: Instructional Resources

Due: Case Study, Part I

	7
	L&W, Ch. 7: The Foundations of Literacy

Ch. 8: Informal, Classroom-Based Assessment

	8
	L&W, Ch. 9: Structured Inventories & Assessment

M&H, Ch. 6: Informal Reading Inventory

	9
	L&W, Ch. 10: Formal Assessment

M&H, Ch. 4: Using Standardized Test Scores

	10
	L&W, Ch. 11: Interactive Decision Making

	11
	L&W, Ch. 12: Getting Started in Instruction

M&H, Ch. 9: Grouping and Instructional Decision Making

	12
	L&W, Ch. 13: Adapting Instruction to Focus on Word Recognition, Fluency, & Spelling

M&H, Ch. 8: Assessment of Word-Recognition Knowledge & Spelling Stages

	13
	L&W, Ch. 14: Adapting Instruction to Focus on Vocabulary

	14
	L&W, Ch. 15: Adapting Instruction to Focus on Comprehension, Composition & Studying

M&H, Ch. 7: Evaluating Comprehension Strategies

	15
	Due: Case Study, Part II
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WRITTEN ASSIGNMENTS

Scoring Rubric

This rubric explains the grading structure used for assignments in this course, describing characteristics of papers that received each grade.  It should be read in conjunction with the requirements for each written assignment.

NOTE: In all cases, the page limit is just a guideline.  If you can express yourself thoroughly in fewer pages, do so.  If you need a bit more space to make your point, please take it.  Your communication is more important than the page limit.

A

   All required elements addressed in a full and thorough fashion; practitioner responses expanded through follow-up questions when provocative; your own responses expanded when needed to convey your meaning; relevant connections to the text thoroughly explained, if requested in the assignment description; no errors in grammar or spelling. 

A- 

   One of the following: Required element/s missing; limited descriptions; limited analysis or follow-up to provocative questions; limited or incorrect connection to the text, when requested; errors in grammar and/or spelling.

B+ 

   Two of the following (or numerous occurrences of one): Required element/s missing; limited descriptions; limited analysis or follow-up to provocative questions; limited or incorrect connection to the text, when requested; errors in grammar and/or spelling.

B or B-

   More than two of the following (or numerous occurrences of one): Required element/s missing; limited descriptions; limited analysis or follow-up to provocative questions; limited or incorrect connection to the text, when requested; errors in grammar and/or spelling.

C or lower

   Does not meet criteria for higher level grade; significant difficulties in multiple areas.

